
Mastery Proficiency Emerging Proficiency Problematic
Ownership of 
learning

Organization

Completes projects on 
time. Takes responsibility 
for knowing what's due 
and/or getting caught up 
without prompting. Plans 
ahead for completion of 
projects or assessments. 
Comes to class with 
everything she needs and 
shows initiative if she 
encounters a problem or 
confusion.

Completes projects on 
time. Comes to class with 
everything she needs. 
Takes responsibility for 
knowing what's due, getting 
caught up, and planning 
ahead.

Usually completes projects 
on time. Usually comes to 
class with everything she 
needs. Manages to find out 
what's due and stay caught 
up.

Often completes projects late or 
omits steps. Does not take 
responsibility for having what she 
needs or finding out what she 
needs to know. Requires frequent 
reminders to get things done, or 
get caught up.

Preparation

Reads or prepares carefully 
and thoroughly and is able 
to bring ideas and 
information from 
homework/previous classes 
to support her work in 
class. Takes responsibility 
for knowing what she has 
understood and what she 
hasn't, and takes steps to 
get questions answered.

Reads or prepares carefully 
and thoroughly and is 
generally able to use ideas 
and information from 
homework/previous classes 
in class.

Completes class prep, but 
not always in a way that 
let's her use it actively in 
class. (examples of this 
might be reading without 
understanding/getting help 
to understand the point, 
completing an analysis in a 
superficial way, taking 
notes that are not useful 
later) OR usually completes 
the preparation but not 
always.

Often does not complete the 
preparation OR completes it in a 
way that does not let her use it 
actively in class.

Engagement

Grapples actively with the 
questions of the class, 
whether by thoughtful 
reflection or energetic 
participation. Pushes 
herself to take risks and try 
things outside her comfort 
zone. Collaborates 
constructively with 
colleagues, both offering 
and accepting help. Does 
what she needs to do to 
stay focused and 
productive. As a community 
member, takes (shared) 
responsibility for the tone 
and direction of the class or 
group--takes her turn as a 
leader.

Grapples actively with the 
questions of the class, 
whether by thoughtful 
reflection or energetic 
participation. Collaborates 
constructively with 
colleagues. Does what she 
needs to do to stay focused 
and productive.

Participates in answering 
the questions of the class, 
whether by thoughtful 
reflection or energetic 
participation. Collaborates 
constructively with 
colleagues. Is aware of own 
level of focus and 
engagement and attempts 
to stay focused and 
productive.

Does not participate in class or 
small group work OR participates 
in ways that do not advance the 
work of the class OR is not able to 
stay focused and does not take 
responsibility for trying

Research and 
Evidence

close 
reading/close 
looking and 
deductions

Is able to do a close 
reading and draw original 
deductions from word 
choice/tone, explicit points 
included, implicit 
assumptions made, and 
omissions.

Is able to do a close 
reading and draw original 
deductions, but may still 
focus on explicit points 
more than implicit ones.

Is able to do a close 
reading, identify points of 
interest, and, with help, 
draw original deductions 
from those observations.

Is not able to identify points of 
interest in a primary source OR is 
not able to make deductions based 
on those points.

Analysis

Supports deductions with 
perceptive, convincing 
analysis

Supports deductions with 
analysis

Usually supports 
deductions with analysis, or 
provides insightful analysis 
that does not clearly 
connect evidence to 
deduction

Summarizes evidence or makes 
claims without analysis

sourcing and 
contextualizing

Is able to put a historical 
source in context and 
identify its strengths and 
weaknesses as evidence. 
Routinely applies that 
understanding to her use of 
that evidence.

Is able to put a historical 
source in context and 
identify its strengths and 
weaknesses as evidence.

Is able to put a historical 
source in context and begin 
to identify its strengths and 
weaknesses.

Is not able to put a historical 
source in context or identify its 
strengths and weaknesses.



Finding 
information

Is able to efficiently find 
information in books and 
online and make wise 
judgments about the quality 
of each source.  Cites all 
sources correctly and 
appropriately.

Is able to efficiently find 
information in books and 
online. Cites all sources 
correctly and appropriately.

Is able to find information in 
books or online but may 
struggle to identify the best 
sources or, once found, to 
quickly identify what 
material in a source is most 
pertinent.

Writing

Thesis

Has a clear, on-topic thesis 
that is clearly debatable, 
specific, and historical.

Has a clear, on-topic thesis, 
May be a little vague OR 
not entirely debatable.

Has an on-topic thesis, but 
it is vague and general 
and/or does not present a 
debatable point.

Has no thesis, it's not clear what 
the thesis is, or the thesis does not 
fit the prompt.

Evidence

All aspects of the thesis are 
supported by appropriate 
concrete details. Details are 
introduced smoothly and 
with context.

All aspects of the thesis are 
supported by appropriate 
concrete details.

Essay contains appropriate 
concrete details, but not all 
aspects of the thesis are 
supported, or not 
convincingly so.

Essay lacks concrete details, or the 
details offered are not appropriate 
to the context.

Analysis

Each piece of evidence is 
analyzed to show how it 
supports the thesis. 
Commentary takes into 
account its strengths, 
weaknesses, and biases

Each piece of evidence is 
analyzed to show how it 
supports the thesis.

Some, but not all, evidence 
is analyzed.

Essay lacks analysis, or analysis 
does not clearly connect evidence 
to the thesis.

Structure

The structure of the essay 
is clear and easy to follow. 
The introduction provides 
essential context concisely, 
each body paragraph 
addresses a different 
subclaim, and the 
conclusion reminds the 
reader of the argument 
without repeating it 
verbatim. The essay is well 
sign-posted with topic and 
transition sentences.

The structure of the essay 
is clear and easy to follow. 

Has an introduction and 
conclusion, but may be 
lacking signposts, or the 
"flow" of the paper from 
paragraph to paragraph 
may not be clear.

Essay structure is unclear or hard 
to follow.

Style and 
Mechanics

Writing is clear, correct and 
engaging.

Writing is clear and correct. 
.

Writing contains some 
errors in grammar, spelling, 
or word choice.

Writing contains many errors in 
grammar, spelling, or word choice.

Discussion
Comments respond to the 
previous speaker and add 
something substantive. 
Comments are specific and 
grounded in evidence. 
Takes responsibility for the 
flow of the discussion or 
adds insights of unusual 
depth.

Comments respond to the 
previous speaker and add 
something substantive. 
Comments are specific and 
grounded in evidence.

Makes comments, but they 
may repeat previous 
comments or be general in 
nature, not grounded in the 
evidence OR comments 
are specific and evidence-
based but do not respond 
to the previous speaker.

Does not contribute to discussions 
OR contributes to the discussion in 
a way that crowds out other voices 
OR contributes in a way that 
negatively affect the tone.

Historical 
Understanding

Understanding 
of the historical 
narrative

Demonstrates thorough 
understanding of key ideas 
and historical processes 
and is able to apply that 
knowledge in new ways.

Shows recall of key ideas 
and events and is able to 
accurately explain deeper 
concepts such as causes 
and effects. 

Shows general recall of key 
ideas but  is not able to 
adequately explain the 
concepts behind them OR 
Has understood the broad 
concepts but is not able to 
provide details.

Shows neither recall of key ideas 
nor understanding of the broad 
concepts.

Thinking 
chronologically

Has a good sense of the 
relationship of one 
historical event to another 
in time and is able to use 
that knowledge to make 
sophisticated arguments 
about cause and effect and 
about continuity and 
change over time.

Is able to make arguments 
about cause and effect and 
about continuity and 
change over time.

Confuses the order of some 
events or requires 
prompting to move from a 
series of events to an 
argument but is generally 
able to make arguments 
about cause and effect and 
continuity and change.

Shows a lack of understanding of 
the relationship of events in time, 
introducing anachronisms or 
ahistorical reasoning into hre 
arguments.



Thinking 
comparatively

Is able to identify patterns 
and generalize about 
historical trends, as well as 
identifying variation and 
diversity within those 
patterns. Is able to support 
these observations with 
specific details.

Is able to identify patterns 
and generalize about 
historical trends or identify 
variation and diversity but 
may sometimes struggle to 
do both at the same time.

Is able to identify patterns 
or differences but may not 
yet be able to place them in 
a wider historical context.

Struggles to place events into a 
broader context OR makes 
connections that are merely 
superficial, without any supporting 
details.

Thinking 
geographically

Shows familiarity with the 
locations in which the 
events we are studying 
took place and routinely 
takes that into account in 
her historical analyses.

Shows familiarity with the 
locations in which the 
events we are studying 
took place and is able to 
make arguments based on 
that knowledge.

Shows general familiarity 
with world geography but 
may struggle to be more 
specific. Begins to make 
basic arguments based on 
geographic locations or 
conditions.

Lacks familiarity with world 
geography OR is not able to make 
even basic arguments based on 
her knowledge of geography.


